
 

Learning and Teaching at Big Creative Academy 

 

 

Learning is at the heart of any outstanding provision. The quality of a learners’ experience improves life chances for success. Teachers are the 

catalyst and drivers that ensure learners are successful.  

The Learning and Teaching strategy implements the academy’s vision for consistent high performing teaching and learning in order to become 
an outstanding education provider.  It demonstrates how BCA contributes to Waltham Forest Local Plan by building on the unique strengths of 

the borough and carrying forward its cultural legacy and responds to the London Local Skills Improvement Plan.  

Our intent is to provide young creatives from diverse backgrounds with the entrepreneurial skills and academic knowledge to have a powerful 

impact in the creative industries.  

Through access to higher education and the development of cultural capital we will provide students with the attitude and resilience to succeed. 

We do this by: 

• Developing talent 

• Transforming lives 

• Creating careers 

Within a culture of: 

• Kindness 

• Respect 

• Inclusivity 

• Authenticity 

• Integrity  

 

 

 



 

A BCA learner’s curriculum is consistently led with: What does this look like for 

the learner? 

 

 

PASSION  

Learning is active, fun, 

engaging and positive.  

Teaching is led with enthusiasm 

and drive. Teachers are 

encouraged to take risks and be 

progressive. 

Curriculum design is 

creative, ambitious, 

challenging, and engaging.  

Learners are curious and keen to 

develop further. Attendance and 

punctuality are consistently high.  

 

 

 

PURPOSE 

Learning is sequenced 

logically, and enables learners 

to reach their next steps.  

Teaching is conscious, and drives 

progression. Teachers are 

articulate in their rationale for 

delivery. Vocational teachers have 

relevant industry experience that 

they use exceptionally well to 

bring real-life examples into their 

teaching.  

Curriculum design is 

purposeful and responds 

to local, regional and 

national needs within the 

labour market.  

 

Learners understand what they 

are learning and why. All 

learners reach positive 

destinations. 

 

 

 

 

 

 

PRINCIPLES 

Learning is scaffolded and 

applied to practical and 

professional scenarios, 

exploiting opportunities with 

partners in industry.  

 Teachers ensure that learners 

embed key concepts in their long-

term memory and apply them 

fluently and consistently. Teachers 

communicate new concepts 

skilfully to help students 

understand and develop in ability.  

 

All curriculums are 

vocationally driven and 

academically underpinned.  

English, Maths and Digital 

skills are embedded 

throughout.  

Learners develop through 

building and remembering 

new information quickly and 

successfully.  

 



 

 

 

 

COMMUNITY 

Learning is accessible and 

enjoyable for all. 

Teaching is collaborative and 

learner focused. Teachers facilitate 

discussion and debate to enable 

learners to interpret the complex 

world. SEND Support that is 

nuanced and planned in advance of 

sessions to meet specific individual 

needs. 

The curriculum celebrates 

its learners' by being 

inclusive, diverse and 

promotes equity of 

learning for all. The 

curriculum promotes a 

global and holistic 

education, whilst being 

responsive to its learners’ 
needs.  

Learners develop a strong and 

proud individual identity, being 

healthy and understanding of 

the importance of physical and 

emotional wellbeing.  

 

 

 

 

 

 

EXCELLENCE 

Learning develops detailed 

knowledge across the 

curriculum and, as a result, 

achievement is high across all 

areas of their study. 

Teaching is good or better in all 

lessons. Teachers plan and use 

assessment very effectively to 

support.  

Teachers are highly skilled and 

professional, having expert 

knowledge of the subjects that 

they teach. If they do not, they are 

supported to address gaps so that 

learners are not disadvantaged by 

ineffective teaching.  

The curriculum is 

challenging and enables 

all to achieve high results 

in order to reach positive 

destinations.   

 

 

 Learners make substantial and 

sustained progress from their 

identified and recorded starting 

points in each of their courses. 

Learners with SEN make the 

same progress as those 

without.  

 

 

 

 

 

 



 
Strategy - The Learning and Teaching cycle details an approach for delivering a consistent high quality of education for learners. The cycle promotes a 

‘working smarter’ approach to ensure leaders engage with staff, being realistic and transparent, managing expectations and workload. The Learning and 

Teaching cycle proposes regular points for ensuring high Quality Assurance (QA) and timely Quality Improvement (QI) of teaching and learning.  

The activities below are triangulated to generate measurable evidence by learners, teachers and leaders to ensure BCA are delivering consistently high 

expectations and aspirations from and by all stakeholders. 

  



 
Learning and Teaching cycle 

 

Term 1 - Reflect and Review 

 

 

Action Led by Measured by Timescale IMPACT on learning  

Results analysis CM and DoCQ ALPS measurement 

National benchmark 

data 

Use of Pro-Achieve 

Enhance exam reports 

Destination data 

Internal progression 

August - September Consistently across all curriculum areas. 

Curriculum intent revised 

and approved by SLT.  

Teachers Schemes of work 

Curriculum year plans 

Assessment schedule  

August - September Learners receive a curriculum year plan where they 

can clearly see the sequence of learning, and the 

opportunities they will receive throughout the 

year.  

Appraisals  CM and 

Teachers 

Appraisal targets to 

include: KPI and 

developmental target 

Indication for 

professional 

development 

opportunity and 

September - October Learning is active, responsive and current. 



 

teaching exploration. 

 

CPD - Learning themes 

defined 

CMs and DoCQ Quality calendar October Learning experience is consistent across all areas of 

the provision.  

Observation CM  Observation record October - December Learners receive high quality teaching and learning 

in all courses.  

Learner survey - cross 

college  

DoCQ Learner survey October Learner experience is measured and compared 

with other FE colleges.  

Learner voice - course 

focused 

DoCQ Learner voice activities October - November Learners feel valued, and the college is responsive 

to their feedback.  

Cross College thematic 

learning walks 

CM and SLT Learning walk feedback  Ongoing Learning experiences are consistently high 

throughout all courses. 

Opportunity for 

individualised industry 

linked CPD. 

Teachers To be arranged with CM 

and approved by DoCQ 

Ongoing Learners receive relevant and current vocational 

training, industry focused to help prepare for next 

steps.  

Internal Quality Review SLT ‘Deep dive’ in specific 
curriculum areas using 

Ofsted EIF.  

October - December Learner experience is measured and compared by 

national auditory frameworks.  

 

 



 
 

Term 2 - Research and Develop 

Action Led by  Measured by Timescale IMPACT on learning 

Peer Learning Walks Teachers PLW feedback form January - March Learning is consistently high across BCA. 

Learner Voice - Cross college 

themes 

SLT LV feedback form February Learners feel valued, and the college is responsive to 

their feedback.  

Mid-year appraisal CM and SLT Appraisal  March - April Learning is active, responsive and current. 

CPD - peer reflections sharing 

groups 

Teachers Peer reflections  March - May Learning experience is consistent across all areas of the 

provision.  

Cross College thematic learning 

walks 

CM and SLT Learning walk feedback  Ongoing Learning experiences are consistently high throughout 

all courses. 

Opportunity for individualised 

industry linked CPD. 

Teachers To be arranged with CM 

and approved by DoCQ 

Ongoing Learners receive relevant and current vocational 

training, industry focused to help prepare for next steps.  

Internal Quality Review SLT ‘Deep dive’ in specific 
curriculum areas using 

Ofsted EIF.  

January - March Learner experience is measured and compared by 

national auditory frameworks.  

Careers Review DoCareers Gatsby benchmark 

Response to LSIP and 

Waltham Forest LSP.  

January - February Learners develop skills in order to increase employment 

opportunities. 



 
 

Term 3 - Define and Refine 

Activity Led by Measured by Timescale IMPACT on learning 

Learning Walks CM  LW feedback form  May - July Learners receive high quality teaching and 

learning in all courses.  

Learner Voice - Course 

focused  

DoCQ Learner voice activities June - July Learners feel valued, and the college is responsive 

to their feedback.  

Learner survey - cross 

college  

DoCQ QDP survey June - July Learner experience is measured and compared 

with other FE colleges.  

Cross College thematic 

learning walks  

CM and SLT Learning walk feedback  Ongoing Learning experiences are consistently high 

throughout all courses. 

CPD - consolidation and 

group reviews 

CM Feedback and 

reflections on impact 

June Learning experience is consistent across all areas 

of the provision.  

Learning and Teaching 

annual conference 

All staff  All day staff cpd July Learning is celebrated throughout the college.  

Schemes of Work and 

Curriculum Intents revised  

Teachers, CM 

and SLT 

Schemes of work 

Curriculum year plans 

Assessment schedule  

July Learners receive a curriculum year plan where 

they can clearly see the sequence of learning, and 

the opportunities they will receive throughout the 

year.  



 
Curriculum Implementation - At BCA, our curriculum pillars for learning and teaching of Passion; Purpose; Principles; Community; Excellence is achieved by enabling a 

robust and transparent cyclical process that encourages regular review and measurement of impact. All components of an outstanding curriculum are interlinked within its 

implementation. All staff are encouraged to have open and honest conversations regarding teaching and learning, led by leaders and managers through a coaching and 

mentoring hybrid model. 

 

PASSION There are robust internal and external staff development opportunities that equip teachers with the highest levels of professional and core 

skills as well as an enthusiasm to keep abreast of new developments in teaching and learning. These will be measured in appraisals for 

impact to learners. An open-door policy to all classrooms encourages transparency and openness.  

PURPOSE Learners will have access to the current and relevant opportunities in order to enable them to reach their next steps, exploiting local and 

regional creative partnerships. Every learner will receive work experience opportunities, with work placements actively encouraged. 

An annual careers review will measure how the curriculum is meeting local skills needs. The review will measure finding evidence of the 

eight Gatsby benchmarks and its impact to the learners. 

PRINCIPLES Reflections on teaching and learning in relation to BCA’s curriculum intents will be standing agenda items in weekly team meetings, in order 

to encourage collaborative pedagogic discourse.  

In order to develop collaborative learning inquiries, all teaching staff will be paired with a colleague within a different curriculum area. They 

will focus and develop professional discourse in the development of outstanding teaching practices. These will be shared at a BCA Learning 

and Teaching annual conference at the end of each academic year, where teachers are celebrated for their innovative teaching practices.  

Enrichment activities will be embedded into Schemes of Work to develop individual creative identity and independence, whilst promoting 

literacy; numeracy and digital skills. The impact of activities will be measured and reviewed annually.  

COMMUNITY Learner voice activities throughout the year are essential and ongoing to ensure that learning is accessible, inclusive and enjoyable for all.   

EXCELLENCE Teachers use formative and summative assessment to check learners’ understanding in order to inform teaching. Teachers use assessment 

to help learners embed and use knowledge fluently, develop their understanding, and to extend and improve their skills. 

The results of effective assessment assist teachers to produce clear and achievable next steps for learners. This is achieved through regular 

assessment and review points, where SMART targets are recorded and monitored by all stakeholders. Assessment and feedback points are 

regularly moderated by CMs and DoCQ. Intervention is timely and individualised to ensure learners achieve high excellence.  

 



 
 

Continuous Professional Development (CPD) in teaching and learning at BCA 

Pedagogy is an active science which is constantly active and reviewed. At BCA pedagogic research is practiced and celebrated.  

All teaching staff are to participate in whole academy learning and teaching developmental sessions across the year, engaging in professional 

and creative discourse around the art of learning and teaching. 

All teaching staff are invited to source individualised industry linked CPD, in conjunction with their line manager in order to develop themselves 

to be the best practitioners in their field.  

Curriculum managers deliver annual team professional development, linked to learner voice response, learning walks and needs of the team. 

All teaching staff should participate in a collaborative learning practice, linked to appraisals. Teachers form part of a Professional Learning 

Community (PLC), this can be either in their departmental teams, or cross the Academy.  

This will involve a learning inquiry that will form out of either their initial observation or team development.   

The Inquiry cycle should develop and deepen teachers understanding and practice of pedagogy and learning within the creative industries. This 

will be support by the Director for Research. Their inquiry will inform and support focused peer learning walks in term 2. Peer reflections sharing 

groups will be encouraged to support and promote an active dialogue around pedagogic practices.  

 A Learning and Teaching annual conference will occur at the end of the Academic year, which will share inquiries with peers from across the 

academy. The aim of the Learning and Teaching annual conference is to celebrate learning and teaching in the Academy, and within the creative 

sector to all stakeholders. 

 

  



 
 

 

  

 

 

 

 

 

 

 

 

In a typical Cycle of Inquiry, teachers: 

 

Reflect on their current practice and choose a focus for improvement 

Collect data about what’s happening in their classrooms 

Interpret the data and develop ideas for change 

Implement the changes to test them out 

Collect more data to determine the impact 

 

 

 

 

 

 

 

 

[Taken from https://blog.irisconnect.com/uk/blog/how-to-make-lesson-observations-most-effective] 



 
 

Observation Cycles 

High quality teaching, learning and assessment and the success of our students underpins our professional practice. Observations are required 

to provide a profile of the quality of teaching and learning it is recognised that other key sources such as learner feedback are valuable in 

providing an overall picture. 

Observation activity is linked to high quality continuous professional development, support and sharing best practice. 

 

Types of observation 

• Formal observation linked to Teaching and Learning Standards (graded) 

• Learning Walks (ungraded)  

• Peer observation (ungraded) 

 

The observer will require the following documentation for any part of the observation cycle: 

• Register  

• Group profile 

• Scheme of work and evidence of planning including evidence of planning according to the needs of the students. 

 

  



 
Observation cycle – Formal Observations 

Formal lesson observations are a quality assurance exercise for the Academy to measure the effectiveness and impact of the teaching and learning that takes 

place and the distance travelled by the students.  

 

All teaching staff will have at least one graded observation per year. Where the outcome identifies and recommends further support and development 

subsequent observations will take place. Non-permanent teaching staff will be observed within the first ten days of contracted delivery and feedback will be 

provided. The person observing a lesson should have the appropriate training, expertise and experience in pedagogy. 

 

Teachers will receive Grade A or B: 

• Grade A: At or above the standard required 

• Grade B: Below the standard required 

 

Written feedback will be evaluative and developmental with emphasis on supporting further professional development (e.g. pedagogy, experiential learning, 

theoretical understanding, classroom practice, differentiation). Observers should evaluate objectively and report fairly and accurately. 

 

Teacher who receive Grade B for the observed session will work with their line manager and the Director of Curriculum and Quality to develop their practice 

through action planning. The action plan will ensure SMART targets are set, including effective training and support, leading to the required improvements.  

 

Teachers should be given adequate notice of a proposed lesson observation. Notification will be provided by email in term time only. 

 

During the observation, the observer will: 

● Make notes to assist in identifying strengths and areas for development thus ensuring the process is thorough. 

● Be unobtrusive within the class 

● Stay in the class for at least 30 minutes and no longer than 45 minutes. 

● Talk to the students where appropriate asking questions without disrupting the flow of the lesson.  

● Carry out a work scrutiny to identify progress made 

 

 

 



 
 

Observation cycle – Learning Walks 

Learning Walks are used to support the development of teaching, learning and assessment across the Academy. The purpose of a learning walk is to gain an 

insight into the learner experience. As a result, learning walks can also take in any curriculum session.  

 

Learning walks are ungraded, un-announced and last approximately 10 – 15 minutes. Individual teachers will be provided with written feedback following their 

learning walk. If it is not appropriate to carry out a learning walk due to the nature of a specific session, the observer will be told by the teacher / facilitator / 

tutor.  

 

Learning walks should be seen a developmental tool, in order to recognise and celebrate good practice, and develop quality and consistency in learner 

experience across the Academy. They will also identify training needs and areas for professional development 

 

Learning walks take place continuously throughout the academic year. Managers will notify teams of cross Academy themes or foci for each week. Each 

teacher / facilitator / tutor should be expecting to have between 3 – 6 learning walks a year.  

 

Learning walks create a clear picture of what's happening across the Academy in terms of quality and consistency of provision. They enable leaders and 

managers to drill down into a particular aspect of provision (for example, comparing the progress of certain groups, looking at the development of writing 

across the Academy, or checking that a policy is consistently implemented) 

 

Lesson observation (QA) Learning walk (QI) 

Makes evaluations of individuals, for a range of purposes (such as appraisal or 

monitoring a department's performance) 

Supports cross-Academy improvement 

More thorough Focuses on a specific area 

Longer - usually around 30 minutes, but it could be a whole lesson 
 

Short - around 10-15 minutes in each lesson 

Formal, with detailed feedback given afterwards to explain judgements 

 

Informal 

Whether it’s a learning walk or lesson observation, the following may occur: 

• Discussions with teaching staff 

• Learner voice activity 

• Work scrutiny 
 

Taken from https://schoolleaders.thekeysupport.com/ [accessed 12.9.23] 

https://schoolleaders.thekeysupport.com/


 
Observation cycle – Peer Learning Walk 

 

Peer Learning Walks (PLWs) are used to support the development of teaching, learning and assessment across the Academy. Peer Learning Walks break 

traditional barriers by connecting colleagues through professional conversations that cross levels and content areas, opening doors to new ways of thinking 

about teaching and learning. 

 

Peer Learning Walks can take various forms and may involve colleagues providing supportive feedback and reflection, being part of a Professional Learning 

Community. This should form part of a professional dialogue to support learning and teaching.  

 

Peer Learning Walks are ungraded, at a mutually agreed time between both parties, and last approximately 10 – 15 minutes. Individuals should be provided 

with written feedback following their peer learning walk.  

 

Peer Learning Walks should take place in Term 2. They be between either paired members of staff, or a community of practitioners, mutually agreed by their 

Professional Learning Community. 

 

Peer Learning Walks should be seen a developmental tool, in order to recognise and celebrate good practice, and develop quality and consistency in learner 

experience across the Academy.  

 

 

 

For more information on any aspect of the observation cycles, please refer to the Observation Policy.  

  



 
Appendix - Ofsted Inspection FE Handbook - Grade descriptors for Quality of Education 

For the quality of education provided to be judged outstanding, it must meet the following criteria. 

Outstanding (1) 

• The provider meets all the criteria for a good quality of education securely and consistently.  

• The quality of education is exceptional.  

• The provider’s curriculum intent is strong. Throughout the provider and its subcontractors, teachers have a firm and common understanding of the intended 

curriculum and what it means for their practice. 

• The provider’s implementation of the curriculum is consistently strong. Across all parts of the provider, including in subcontracted provision and for learners with SEND 

and those with high needs, teaching and training are of a high quality. Training activities contribute well to delivering the curriculum intent. 

• The work that learners do over time embodies consistently demanding curriculum goals. It matches the aims of the curriculum in being coherently planned and 

sequenced towards cumulatively sufficient knowledge and skills for future learning and employment.  

• The impact of the taught curriculum is strong. Learners acquire and develop high-quality skills and produce work of a consistently high standard. 

• Learners consistently achieve highly, particularly the most disadvantaged. Learners with SEND achieve the best possible outcomes. 

 

To judge whether the quality of education is good, requires improvement or is inadequate, inspectors will use a ‘best fit’ approach, relying on the professional judgement of the 

inspection team. 

Good (2)  

• Leaders adopt or construct a curriculum that is ambitious, appropriately relevant to local, regional and national employment and training priorities and designed to 

give learners, particularly the most disadvantaged, the knowledge and skills they need to succeed in life.  

• The curriculum is coherently planned and sequenced towards cumulatively sufficient knowledge and skills for future learning and employment.  

• The provider is ambitious for all its learners, including those with SEND and those who have high needs, and this is reflected in the curriculum. The curriculum remains 

ambitious and is tailored, where necessary, to meet individual needs.  

• Learners study the intended curriculum. Providers ensure this by teaching all components of the full programmes of study.  

• Teachers have expert knowledge of the subject(s) and courses they teach. Leaders provide effective support, including for those teaching outside their main areas of 

expertise. Where relevant, teachers have extensive and up-todate vocational experience.  

• Teachers present information and/or demonstrate skills clearly, promoting appropriate consideration of the subject matter being taught. They check learners’ 
understanding systematically, identify misconceptions and provide clear, direct feedback. In doing this, they respond and adapt their teaching as necessary, but 

without having to use unnecessary, time-consuming, individual approaches to presenting subject matter.  

• The work that teachers give to learners is demanding and ensures that learners build knowledge and acquire skills, improving on what they already know and can do.  

• Teachers encourage learners to use subject-specific, professional and technical vocabulary well.  

• Teachers work effectively with support staff to ensure that all learners achieve as they should.  



 
• Over the course of study, teachers design and use activities to help learners remember long term the content they have been taught, to integrate new knowledge into 

larger concepts and to apply skills fluently and independently.  

• Teachers and leaders use assessment well, for example to help learners embed and use knowledge fluently and flexibly, to evaluate the application of skills, to check 

understanding and inform teaching, or to understand different starting points and gaps as a result of the pandemic. Leaders understand the limitations of assessment 

and do not use it in a way that creates unnecessary burdens for staff or learners.  

• Teachers create an environment that allows the learner to focus on learning. The resources and materials that teachers and trainers select and produce – in a way that 

does not create unnecessary workload for staff – reflect the provider’s ambitious intentions for the course of study and clearly support the intent of a coherently 
planned curriculum, sequenced towards cumulatively sufficient knowledge and skills for future learning, independent living and employment.  

• Any remote education is well integrated into the programme of education/training, and is well designed to support the wider implementation of the provider’s 
curriculum.  

• Learners develop detailed knowledge across the curriculum and, as a result, achieve well across all areas of their study. Learners make substantial and sustained 

progress from their identified and recorded starting points in each of their courses and, where applicable, across the curriculum. Where appropriate and available, 

impact is reflected in results from national examinations, which meet government expectations, or in the qualifications or apprenticeship standards obtained. 

• Learners are ready for the next stage of education, employment or training. They have gained qualifications or have met the standards to go on to destinations that 

meet their interests and aspirations and the goal of their course of study. Learners with SEND/high needs have greater independence in making decisions about their 

lives. 


